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FACILITATOR
TOOLKIT

Behavior is interactive.

What is the student’s behavior communicating?

Behavior is purposeful.

What is the student trying to obtain or avoid?

Behavior is learned.

What behaviors need to be taught?

Behavior is predictable.

What patterns exist?
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FBA Facilitator Toolkit Overview

Schools face a serious challenge. The incidence and severity of serious behavior problems
threaten effective education. Students who engage in violent, disruptive and dangerous
behavior compromise the fundamental ability of our schools to educate children, making
defiant, disruptive, and dangerous behaviors an issue for all students and all schools.

The bright spot in this picture is that we are better prepared to prevent and alter patterns of
problem behavior than at any time in history. A practical and effective technology for
responding to problem behaviors called functional behavioral assessment (FBA) has emerged.
The technology of FBA can be used to identify the variables supporting problem behaviors and
to rearrange the environment to both reduce problem behaviors and build constructive skills.

Crone, D. A, Horner, R. H. (2003). Building Positive Behavior Support Systems in Schools:
Functional Behavioral Assessment. New York: The Guilford Press.

There are volumes of books and research on Functional Behavioral Theory, the FBA
process and dozens of interpretations of FBA/BIP forms, few practical and useful
tools for busy FBA Facilitators exist, thus the FBA Facilitator Toolkit. This toolkit
attempts to provide all the forms, meeting agendas, explanation tools, data
collection protocols and resources necessary for the FBA process. Designed in a
“grab and go” fashion it has multiple, reusable copies of the most frequently needed
documents, in plastic sleeves, reducing the need to make copies for every meeting.
Throughout the FBA process there are numerous meetings required, with hectic
schedules the time to prepare meeting agendas, print sample copies and gather
resources can be scarce. The development and implementation of effective
FBA/BIPs that create environments for students to learn new behavior skills is
challenging enough, spending valuable time making copies and gathering materials
is significantly reduced with the FBA Facilitator Toolkit.

The FBA/BIP forms included here and available as a separate download are
electronically “fillable” using Adobe Reader, a free application for Mac, Windows, and
iPad. Using Adobe Reader allows for resizable text and drop down menus.

Section One - Overview

Provided are flowcharts which condense the FBA/BIP system and development
process onto a single page. While very visually stimulating, they are intended to
provide FBA Facilitators with a handy reference in locating where an FBA/BIP is at
in the process and assist in explanation.

Sections Two and Three include two copies of both the meeting agenda and form. The
documents are to be printed back to back and placed in a plastic sleeve for quick
access and reusability.
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FBA Facilitator Toolkit Overview

Section Two - FBA Meetings

FBA Planning The desired outcome: Select components of the FBA process
necessary to determine the function of the student’s behavior for initial FBA or
revision; Select components necessary to determine functionally equivalent
replacement behaviors; Assign tasks and determine timeline.

FBA Meeting The desired outcome: Develop a Hypothesis Statement based on
Sources of Information, Academic Profile, Student Strengths, and Problem Behavior.

Section Three - BIP Meetings

Initial BIP The desired outcome: Complete the FBA Hypothesis Statement-
Competing Pathways by identify a Functionally Equivalent Replacement Behavior,
Long-term Skill and Intervention Strategies.

Revision BIP The desired outcome: Use results of implementation and progress
monitoring data to revise the FBA Hypothesis Statement-Competing Pathways by
adjusting function and identifying a new Functionally Equivalent Replacement
Behavior and/or Long-term Skill and/or Intervention Strategies.

Implementation Planning The desired outcome: Develop a plan for implementing
the BIP Interventions for Antecedent, Setting Events, Teaching Behavior, and
Consequences.

Progress Monitoring The desired outcome: Prior to First BIP Review: Determine
Progress Monitoring specifics regarding data collection on behaviors and
implementation. BIP Review Meetings: Review Implementation Fidelity data and
make any needed adjustments. Review Progress Monitoring data and make any
needed adjustments.

Section Four - Escalating Behavior

5-Point Plan For Managing Escalating Behavior This tool is designed to provide
a detailed and easy to communicate plan for preventing behavior from escalating to
crisis levels. Itis developed during the FBA/BIP process.

Acting Out Cycle This is a summary of the research on escalating behavior. Itis
provided as an explanation and reference.

Safety Plan Example This is an example of a Safety Plan focusing on keeping a
student and staff safe and uninjured. Different from a crisis plan (see 5-Point Plan
above), it is intended to capture all the nuances involved in working with “high
needs” students.

Section Five - Data Collection

FBA Observation Includes examples of observation tools for collecting baseline
data and Summary of Behavior hypothesis confirmation.
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FBA Facilitator Toolkit Overview

FBA Interviews Includes protocols for interviewing parents, students and staff to
be used as sources of information in the development of the FBA.

FBA Records Review Includes protocols for gathering information from school
and medical records used in the development of the FBA.

Implementation Fidelity Includes samples of tools used to monitor the
implementation fidelity of the BIP.

Section Six - FBA/BIP Evaluation

FBA/BIP Critical Features Guide This guide provides the “big ideas” and
examples for each component of the FBA/BIP process.

FBA/BIP Critical Features Scoring This tool is the companion to the Critical
Features Guide listed above. The tool is for scoring the quality of FBA/BIP.

FBA: The ABC Big Ideas This is a handy, single page reference for remembering
the definitions for the parts of the “The Summary of Behavior” statement.

Contextual Fit A tool for initiating dialogue on the feasibility of the BIP.

Section Seven - FBA/BIP Examples

Bobby This is an example of an elementary student’s FBA/BIP focusing on the
Long-term Skill of Response Inhibition.

Noah This is an example of an elementary student’s FBA/BIP focusing on the Long-
term SKkill of Emotional Control.

Brian This is an example of a high school student’s FBA/BIP focusing on the Long-
term SKill of Organization & Engagement.

John This is an example of a high school student’s FBA/BIP focusing on the Long-
term Skill of a Social Skill.

Frankie This is an example of a two BIPs and Implementation Plans. One is a non-
example and the other is a good example of BIP and Implementation Plan for the
same student, including guiding questions.

Section Eight - Miscellaneous

This is a section full of tools useful for explaining various FBA/BIP concepts to
parents or teachers, selecting interventions and process communication.

Section Nine - FBA/BIP Forms

All the forms used in the FBA/BIP process. The forms are electronically “fillable”
when used with Adobe Reader.
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FBA System Flowchart

Pattern of problem behavior
1

ABC Worksheet
[s there Core Instruction for common expectations, common procedures, and common routines? Is there academic and/or behavioral differentiation?

YES L] Targeted Instruction & Support Provide Core Instruction NO
Box A YES Celebrate and fade artificial components Box C

Targeted successful? Determine implementation barriers & return to Box B
NO Discontinue |__| Brief FBA Box B

I Supplemental Instruction & Support Has Implementation Fidelity reached 90%? NO
Continue & Monitor

YES Begin collection of progress |_ Box D
1 Return to monitoring data Is BIP successful?

Box A

Modify & Monitor

Continue & Monitor Adequate success

Celebrate & begin fading
artificial components

If after Comprehensive FBA, Modify & Monitor & return Moderate success
success is limited, contact to Box D
Student Services Consultant
Return to Box C NO No success
Comprehensive FBA I I
Gather more evidence, adjust hypothesis, Implementation
develop new BIP & return to Box B | Discontinue BIP Inaccurate hypothesis YES [ | Fidelity maintained?
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FBA Development Flowchart

FBA Planning Meeting |_> Gather Evidence |_> Routines Analy51s FBA Meeting |_> BIP Meeting

Implementation NO 4—' Is Problem Behavior

Inaccurate Hypothesis? Planning Meeting violent or aggressive?

Return to Step 1
5-Point Plan for Managing YES
Escalating Behavior Meeting

Implementation Fidelity?
Return to Step 6

First Progress I—> Second Progress
Monitoring Meeting Monitoring Meeting

NV

Celebrat d fad
Adequate Progress? |_> YES ele ra (_% success and fade
artificial components

Third Progress
Monitoring Meeting

Step 8
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FBA Planning Meeting
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcomes
a. Select components of the FBA process necessary to determine
the function of the student’s behavior for initial FBA or

revision

b. Select components necessary to determine functionally
equivalent replacement behaviors

c. Assign tasks and determine timeline
4. Determine ending time and amount of time for each item
5. Determine “What”, “By Who”, “By When” for each section

Planning
Records Review

Interviews
Data
Reports

“Behavior is the mirror in which everyone shows their image”
-Johann Wolfgang von Goethe

® o0 o
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Cen

*i‘k
ot Safalel Functional Behavior Assessment Planning
tennial
SCHOOL DISTRICT Student: Date:
~ DOB: IEP:[]  IEP Case Manager:
v Teacher: ELL:[] Grade:
FBA Facilitator: YTD Removals: School:
Brief FBA Date of ABC Worksheet:
Comprehensive FBA \
] What By Who | By When
Planning

X X‘ Parental Permission

XB4FBA Meeting

XB4BIP Meeting

XR4First BIP Follow-Up Meeting

Records Review

X Discipline (referrals, suspension)

X Academic (assessment, work sample)

XE{Permanent Record File

XE{Medical/Health

XR{Special Education

Interviews

Principal, Support Staff, Medical, Other

Data

X Baseline

b4 Scatter Plot

Forms

XB4FBA Report

X Behavior Intervention Plan (BIP)

XR4BIP Implementation Plan

X BIP Progress Monitoring

X\ Safety/Crisis Plan

b {Restraint/Seclusion Plan

Notes:
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FBA Planning Meeting
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
c. Time Keeper
d

. Thinkers

3. Review Desired Outcomes

a. Select components of the FBA process necessary to determine

the function of the student’s behavior for initial FBA or
revision

b. Select components necessary to determine functionally
equivalent replacement behaviors

c. Assign tasks and determine timeline
4. Determine ending time and amount of time for each item
5. Determine “What”, “By Who”, “By When” for each section

Planning
Records Review

Interviews
Data
Reports

“Behavior is the mirror in which everyone shows their image”
-Johann Wolfgang von Goethe

® o0 o
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SCHOOL DISTRICT Student: Date:
~ DOB: IEP:[]  IEP Case Manager:
v Teacher: ELL:[] Grade:
FBA Facilitator: YTD Removals: School:
Brief FBA Date of ABC Worksheet:
Comprehensive FBA \
] What By Who | By When
Planning

X X‘ Parental Permission

XB4FBA Meeting

XB4BIP Meeting

XR4First BIP Follow-Up Meeting

Records Review

X Discipline (referrals, suspension)

X Academic (assessment, work sample)

XE{Permanent Record File

XE{Medical/Health

XR{Special Education

Interviews

Principal, Support Staff, Medical, Other

Data

X Baseline

b4 Scatter Plot

Forms

XB4FBA Report

X Behavior Intervention Plan (BIP)

XR4BIP Implementation Plan

X BIP Progress Monitoring

X\ Safety/Crisis Plan

b {Restraint/Seclusion Plan

Notes:
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FBA Meeting Agenda
1. Introductions
2. Assign Roles

a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcome
Develop an ABC Hypothesis Statement based on Sources of

Information, Academic Profile, Student Strength’s, and Problem
Behavior

4. Determine ending time and amount of time for each item
5. Review “What is an FBA and BIP?” and “FBA Key Concepts”
6. Complete FBA Report

Review “Sources of Information”
Complete “Academic Profile”
Complete “Student’s Strengths”
Describe “Problem Behavior”
Develop “ABC Hypothesis Statement”
Document “Previous Interventions”

o a0 o

“What you do speaks so loud that I cannot hear what you say.”
-Ralph Waldo Emerson
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*i*
ook k. Functional Behavior Assessment Report
Centennial
SCHOOL DISTRICT
-
f
-
v
Student: School: Date:
Teacher: Grade: Age:
IEP:D Case Manager: ELL:D FBA Facilitator:
FBA Team Members [ ] mitial FBA [__|Revision of FBA Dated
Name/Role Name/Role

Sources of Information

Suspensions: |ODRs |Days Tardy: |Days Absent:

Records Review By Whom Attached

Discipline

Cumulative Records

Medical Records

Interviews

Routines Analysis |:| FACTSD

Student

Other:

Data

ABC Observations: (list dates)

Baseline

Other:

Academic Profile

Level: Reading: Select Math: Select Writing: Select

Classroom Performance (Preferred Tasks, Work Completion, Participation, etc.)

Student’s Strengths, Talents, or Specific Interests

Summary of Behavior (From FACTS or Routines Analysis)

Routine/Activity:

Setting Events: Problem Behavior: Consequence:
Select Function

Antecedents: Describe:
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FBA Meeting Agenda
1. Introductions
2. Assign Roles

a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcome
Develop an ABC Hypothesis Statement based on Sources of

Information, Academic Profile, Student Strength’s, and Problem
Behavior

4. Determine ending time and amount of time for each item
5. Review “What is an FBA and BIP?” and “FBA Key Concepts”
6. Complete FBA Report

Review “Sources of Information”
Complete “Academic Profile”
Complete “Student’s Strengths”
Describe “Problem Behavior”
Develop “ABC Hypothesis Statement”
Document “Previous Interventions”

o a0 o

“What you do speaks so loud that I cannot hear what you say.”
-Ralph Waldo Emerson
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SCHOOL DISTRICT
-
f
-
v
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Teacher: Grade: Age:
IEP:D Case Manager: ELL:D FBA Facilitator:
FBA Team Members [ ] mitial FBA [__|Revision of FBA Dated
Name/Role Name/Role

Sources of Information

Suspensions: |ODRs |Days Tardy: |Days Absent:

Records Review By Whom Attached

Discipline

Cumulative Records

Medical Records

Interviews

Routines Analysis |:| FACTSD

Student

Other:

Data

ABC Observations: (list dates)

Baseline

Other:

Academic Profile

Level: Reading: Select Math: Select Writing: Select

Classroom Performance (Preferred Tasks, Work Completion, Participation, etc.)
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Routine/Activity:

Setting Events: Problem Behavior: Consequence:
Select Function

Antecedents: Describe:
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*
A
k. FBAR . .
outines Analysis
Centennial y
SCHOOL DISTRICT Student: Date:
-‘/", Reporter: Interviewer:

v

Schedule Activity Problem Behavior Likelihood Who is around?

Low 1—3— 6 High

Summary of Antecedents Routines Analysis (pick routine/activity from above rated at 5 or 6)

'What situations seem to set off the problem behavior? When is the problem behavior most likely to occur?

When is the problem behavior least likely to occur?

Setting Events: Are there specific conditions, events that make the problem behavior worse?

Description of Consequences

What usually happens after the behavior occurs?

Summary of Routine for ABC Observation

Routine:

Setting Events: When (A):

Student will (B):

Therefore the Function (C) is:

Select Function
Describe:

Centennial 2011-12
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A
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outines Analysis
Centennial y
SCHOOL DISTRICT Student: Date:
-‘/", Reporter: Interviewer:

v

Schedule Activity Problem Behavior Likelihood Who is around?

Low 1—3— 6 High

Summary of Antecedents Routines Analysis (pick routine/activity from above rated at 5 or 6)

'What situations seem to set off the problem behavior? When is the problem behavior most likely to occur?

When is the problem behavior least likely to occur?

Setting Events: Are there specific conditions, events that make the problem behavior worse?

Description of Consequences

What usually happens after the behavior occurs?

Summary of Routine for ABC Observation

Routine:

Setting Events: When (A):

Student will (B):

Therefore the Function (C) is:

Select Function
Describe:
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BIP Meeting Agenda-Initial
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcome

Develop an FBA Hypothesis Statement-Competing Pathways,
identify a Functionally Equivalent Replacement Behavior and
Intervention Strategies.

4. Determine ending time and amount of time for each item
5. Review “What is an FBA and BIP?” and “FBA Key Concepts”
6. Complete BIP Report

a. Complete “FBA Hypothesis Statement-Competing Pathways

b. Determine “Functionally Equivalent Replacement Behavior”

c. If “Problem Behavior” is violent, complete a “5-Point Plan
for Managing Escalating Behavior”

d. Determine “Intervention Stratigies”

“What you do speaks so loud that I cannot hear what you say.”
-Ralph Waldo Emerson

FBA Facilitators Toolkit designed by R. Kirschmann 18
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ook ok

C Hok kK 1
cntennia Behavior Intervention Plan
—
-
Student FBA Date BIP Revision
Date
Competing Behavior Pathway
Routine/Activity:
Long-Term Skill Consequence

Setting Event Antecedent Problem Behavior Consequence Function

Replacement Behavior

Select Function

Describe

~N

Intervention Strategies

Change the Environment to Make Prob. Beh. Irrelevant

Make Prob. Beh. Inefficient

Make Prob. Beh. Ineffective

Setting Events

Antecedent

Teach Behavior

Consequence

Replacement Behavior

Reinforcement of
Replacement Behavior

Long-Term Skill

Corrective Consequence
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BIP Meeting Agenda-Initial
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcome

Develop an FBA Hypothesis Statement-Competing Pathways,
identify a Functionally Equivalent Replacement Behavior and
Intervention Strategies.

4. Determine ending time and amount of time for each item
5. Review “What is an FBA and BIP?” and “FBA Key Concepts”
6. Complete BIP Report

a. Complete “FBA Hypothesis Statement-Competing Pathways

b. Determine “Functionally Equivalent Replacement Behavior”

c. If “Problem Behavior” is violent, complete a “5-Point Plan
for Managing Escalating Behavior”

d. Determine “Intervention Stratigies”

“What you do speaks so loud that I cannot hear what you say.”
-Ralph Waldo Emerson
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Student FBA Date BIP Revision
Date
Competing Behavior Pathway
Routine/Activity:
Long-Term Skill Consequence

Setting Event Antecedent Problem Behavior Consequence Function

Replacement Behavior
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Describe
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Intervention Strategies

Change the Environment to Make Prob. Beh. Irrelevant

Make Prob. Beh. Inefficient

Make Prob. Beh. Ineffective

Setting Events

Antecedent

Teach Behavior

Consequence

Replacement Behavior

Reinforcement of
Replacement Behavior

Long-Term Skill

Corrective Consequence
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BIP Meeting Agenda-Revision
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcome

Use results of implementation and progress monitoring data to
revise the FBA Hypothesis Statement-Competing Pathways by
adjusting function and identifying a new Functionally Equivalent
Replacement Behavior and Intervention Strategies.

4. Determine ending time and amount of time for each item
5. Review “What is an FBA and BIP?” and “FBA Key Concepts”
6. Complete BIP Report

a. Complete “FBA Hypothesis Statement-Competing Pathways

b. Determine “Functionally Equivalent Replacement Behavior”

c. If “Problem Behavior” is violent, complete a “5-Point Plan
for Managing Escalating Behavior”

d. Determine “Intervention Stratigies”

“Determine strategies for making the problem behavior ineffective,
inefficient, or irrelevant through changes to the routine or environment.”
-Deanne Crone & Rob Horner

FBA Facilitators Toolkit designed by R. Kirschmann 22
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BIP Meeting Agenda-Revision
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcome

Use results of implementation and progress monitoring data to
revise the FBA Hypothesis Statement-Competing Pathways by
adjusting function and identifying a new Functionally Equivalent
Replacement Behavior and Intervention Strategies.

4. Determine ending time and amount of time for each item
5. Review “What is an FBA and BIP?” and “FBA Key Concepts”
6. Complete BIP Report

a. Complete “FBA Hypothesis Statement-Competing Pathways

b. Determine “Functionally Equivalent Replacement Behavior”

c. If “Problem Behavior” is violent, complete a “5-Point Plan
for Managing Escalating Behavior”

d. Determine “Intervention Stratigies”

“Determine strategies for making the problem behavior ineffective,
inefficient, or irrelevant through changes to the routine or environment.”
-Deanne Crone & Rob Horner
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Implementation Plan Meeting Agenda
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
c
d

. Time Keeper
. Thinkers

3. Review Desired Outcomes

Develop an Implementation Plan for the BIP Interventions for
Antecedent, Setting Events, Teaching Behavior, and Consequences

4. Determine ending time and amount of time for each item
5. Review BIP Intervention Strategies
6. Complete Implementation Plan

a. Determine implementation plan for Antecedent and Setting
Event interventions

b. Determine implementation plan for Teach Behavior
intervention

c. Determine implementation plan for Consequences
interventions

“Behavior support is the redesign of environments, not the redesign of
individuals. BIPs define changes in the behavior of those who will
implement the plan. A BIP describes what we will do differently.”

-Rob Horner
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C ek k. 1
g{}gﬁ@gﬂ;ﬁ BIP Implementation Plan
-/:'
{ Student: FBA Date: BIP Date: Date:

Include for Each Section: 1) Materials 2) Teaching Student 3) Supporting Staff

Setting Events/Antecedent Who When

Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Teach Behavior: Replacement Behavior and/or Long Term SKkill Who When

Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Consequence-Reinforcement of Replacement Behavior and/or Long Term Skill Who When

Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Consequence-Correction of Replacement Behavior and/or Long Term SKkill Who When

Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Implementation Check-in and Evaluation Date:

Centennial 2011-12




Implementation Plan Meeting Agenda
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
c
d

. Time Keeper
. Thinkers

3. Review Desired Outcomes

Develop an Implementation Plan for the BIP Interventions for
Antecedent, Setting Events, Teaching Behavior, and Consequences

4. Determine ending time and amount of time for each item
5. Review BIP Intervention Strategies
6. Complete Implementation Plan

a. Determine implementation plan for Antecedent and Setting
Event interventions

b. Determine implementation plan for Teach Behavior
intervention

c. Determine implementation plan for Consequences
interventions

“Behavior support is the redesign of environments, not the redesign of
individuals. BIPs define changes in the behavior of those who will
implement the plan. A BIP describes what we will do differently.”

-Rob Horner
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Setting Events/Antecedent Who When

Written procedure for intervention and data collection tool (attach)
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Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Consequence-Reinforcement of Replacement Behavior and/or Long Term Skill Who When

Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Consequence-Correction of Replacement Behavior and/or Long Term SKkill Who When

Written procedure for intervention and data collection tool (attach)

Criteria for fidelity:

Implementation Check-in and Evaluation Date:
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BIP Progress Monitoring Meeting Agenda
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcomes

Prior to First BIP Review: Determine Progress Monitoring specifics
BIP Review Meetings: Review Implementation Fidelity data and
make any needed adjustments. Review Progress Monitoring data
and make any needed adjustments.

4. Determine ending time and amount of time for each item
5. Review BIP Intervention Strategies
6. Review and Complete Behavior Intervention Monitoring Plan

a. Review Behavioral Goals

b. Review Progress Monitoring data collection procedures

c. Review Implementation Plan and determine if fidelity has
been established

d. Review Progress Monitoring data and evaluate

e. Determine BIP Next Steps and Describe

v

“If you can not measure it, you can not improve it.”
-Lord Kelvin
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Behavioral Goals

Student:

BIP Progress Monitoring
FBA Date:
Progress Check #:

BIP Date:
Date:

Replacement
Behavior

Long-term
Skill

Data Collection Plan

Data

Who

How

Starting

Review Date

Baseline

Problem
Behavior

Replacement
Behavior

Long-term
Skill

BIP Progress Monitoring Meeting

Has implementation fidelity been established? (Check if “Yes”)

Antecedent Interventions:

|Teach Behavior:

Consequences: |:|

If “No”, review/adjust BIP Implementation Plan. If all “Yes”, proceed with progress review

Data Review

Data Results

Problem
Behavior

Replacement
Behavior

Long-term
Skill

BIP Next Steps: Celebrate & Fade Artifical Components

Describe:
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BIP Progress Monitoring Meeting Agenda
1. Introductions
2. Assign Roles
a. Facilitator
b. Note Taker
C
d

. Time Keeper
. Thinkers

3. Review Desired Outcomes

Prior to First BIP Review: Determine Progress Monitoring specifics
BIP Review Meetings: Review Implementation Fidelity data and
make any needed adjustments. Review Progress Monitoring data
and make any needed adjustments.

4. Determine ending time and amount of time for each item
5. Review BIP Intervention Strategies
6. Review and Complete Behavior Intervention Monitoring Plan

a. Review Behavioral Goals

b. Review Progress Monitoring data collection procedures

c. Review Implementation Plan and determine if fidelity has
been established

d. Review Progress Monitoring data and evaluate

e. Determine BIP Next Steps and Describe

v

“If you can not measure it, you can not improve it.”
-Lord Kelvin
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Behavioral Goals

Student:

BIP Progress Monitoring
FBA Date:
Progress Check #:

BIP Date:
Date:

Replacement
Behavior

Long-term
Skill

Data Collection Plan

Data

Who

How

Starting

Review Date

Baseline

Problem
Behavior

Replacement
Behavior

Long-term
Skill

BIP Progress Monitoring Meeting

Has implementation fidelity been established? (Check if “Yes”)

Antecedent Interventions:

|Teach Behavior:

Consequences: |:|

If “No”, review/adjust BIP Implementation Plan. If all “Yes”, proceed with progress review

Data Review

Data Results

Problem
Behavior

Replacement
Behavior

Long-term
Skill

BIP Next Steps: Celebrate & Fade Artifical Components

Describe:
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5-Point Plan For Managing Escalating Behavior

Student:

Date of FBA/BIP:

Date:

5 Point Scale Student Behavior

Staff Behavior

Cool Down Options

Peak Time of anxiety and
5 stress. Safety is focus.
Problem solve when calm.

4 Acceleration Give clear
direction, direct to relax, give
time, and disengage.

3 Agitation Use specific words,
change setting or task. Don’t
discuss the incident.

Triggers Prompt skills,
problem solve, redirect to
calm.

Calm Time for skill
building and teaching.
Praise desired behaviors.

List Antecedents and How to Prevent

Teach Replacement Behavior

Long-term Skill

Centennial 2011-12




5-Point Plan for Managing Escalating Behaviors

Acting Out Cycle

Phase 1 - Calm

Student is:

* cooperative

* follows directions

* able to receive corrections

Prevention Strategies
* high rates of engagement with academic and social success
* teach & practice appropriate replacement responses

Phase 2 - Triggers

Student experiences a series of unresolved conflicts:
* with other people

* routine breakdowns

* deadline or other task demands

* social and academic errors

» facing a consequence for prior misbehavior

Intervention - Goal is to break the cycle and redirect student back to calm stage by:
* prompt to prior social skills

* problem solving

* prompt to individual plan

* debrief when student reengaged

ALL must be taught during Calm phase
Debrief once student is back to Calm phase

Phase 3 - Agitation

Student exhibits increases in:

* non-focused activity

* desire to terminate interactions/conversation with teacher/peers
» off-task / easily distracted

Intervention - Goal is to break the cycle and redirect student back to calm stage by:
* modify work

* provide a quiet space

» alter schedule to move to easier task

ALL must be taught during Calm phase
Debrief once student is back to Calm phase
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Phase 4 - Acceleration

Student exhibits increases in:

* provocative behaviors

* verbal abuse / intimidation
* defiance

* desire to escape setting

Intervention - Goal is to break the cycle and redirect student back to calm stage by:
* give student choice and DISENGAGE
* corrective procedures
* time-out
* begin focus on crisis prevention
o bottom line
o give warning
o withdraw and give student time to respond
PRIORITY IS SAFETY

ALL must be taught during Calm phase
Debrief once student is back to Calm phase

Phase 5 - Peak

Student is out of control and typically verbally and physically aggressive
Focus of intervention is safety - no attention toward student (room clear)
Phase 6 - De-escalation

Student exhibits increases in:

* confusion

* attempts to reconcile

* withdrawal

* denial of action

* blame others

* justification

* will respond to clear concrete directions

Intervention:
* DO NOT give excess attention, simply clear concrete directions to get student re-
engaged
* have student establish ownership through a “think sheet”
o whatdidIdo
o whydidIdoit
o whatelse could I have done
o what will [ need to avoid event happening again
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Phase 7 - Recovery (return to Calm)

Student exhibits increases in:
* eager to become engaged in academic work
* reluctant to address the peak behavior

Intervention (goal to return to Calm phase of instructional supports)
* strong focus on routines and typical activities

* implement the consequence for Peak behavior

* reinforce appropriate student behavior (4:1)

Across the cycle

1. Intervene early in the chain by prompting student to use previously taught
skills

2. Assist student in identifying “triggers” and problem solving was to respond
appropriately

3. Teach and practice, teach and practice, teach and practice

*Colvin, G. (2004). Managing the cycle of acting-out behavior in the classroom.
Eugene, OR: Behavior Associates.
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Response To Problem Behavior

Escalating Behavior Cycle

Preventive Strategies Phase Student Corrective/Follow Up
Behavior Strategies
Teach and practice Calm: * Praise students who are

classroom routines

Teach and practice
“corrective” routines (e.g.,
safe seat, buddy room, office)

Teach and Practice “problem
solving*”

Creatively teach child how to
communicate wishes, needs,
and frustrations with words,
in an acceptable manner

After you have directly and
explicitly taught classroom
routines, “corrective”
routines, “problem solving”
routines and how to
communicate in an
acceptable manner,
Precorrect regularly during
class meeting and before
routines, (e.g.“Dan, will you
model our routine for (lining
up)?” “Great model of (lining
up), now this group may
follow the routine.”

Give high rates of praise to
students who are following
expectations, rules and
routines (e.g. “Great job of
keeping your bodies safe
while we moved to the
carpet.”)

* Following
expectations (safe,
respectful,
responsible,
learner), rules and
routines

* Doing their
academic work

following expectations, rules
and routines (e.g. “Great job
of keeping your bodies safe
while we moved to the
carpet.”)

Ask for expected behavior
(e.g. “Tom would you please
try saying that again with a
respectful learner’s tone of
voice?

Physical proximity
o Have student sit by
teacher

o Teacher walks, stands
or sits by student
o Walk with student
during transitions, in
hall
Change seating
o Provide a private work
area “office”
o Provide private desk
o Provide private table
Simple re-direct to expected
behavior (e.g. “Tammy your
voice should be at level zero
now.”
Privately correct behavior.
Remember to praise publicly
and redirect as privately as
possible.

FBA Facilitator Toolkit designed by R. Kirschmann (Colvin)
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Preventive Strategies Phase Student Corrective/Follow Up
Behavior Strategies
Keep your tone “teaching” vs. Triggers Attention

“punishing.”

Prompt / walk through
problem solving process.

Teach, practice and
precorrect students the
strategies to use before
typical triggers may take
place (e.g. what to do during
independent work when they
will not be getting attention
or how to ask for help during
hard work that they may try
to escape).

Attention
* Privately precorrect
students (e.g. what to
do to get attention
during
independent/small
group work)
* Teach self-monitoring
Escape

* Provide alternate
task - break tasks
into smaller parts.

* Provide step-by-step
directions; break
tasks into parts,
giving feedback after
the completion of
each part.

*  Prompt student to
problem solve

* Disengage from student

* Praise student if he or
she is re-focused on task

Escape
* Praise student for doing
the work and seeking
help in an appropriate
way.

FBA Facilitator Toolkit designed by R. Kirschmann (Colvin)
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Preventive Strategies Phase Student Corrective/Follow Up Strategies
Behavior
* Teach and Agitation Give students choices - disengage from
practice student and allow time
“corrective” * Privately recognize agitation and
routines (e.g., ask if you they need help
safe seat, * Allow student to move to location
buddy room, away from other students
office) * Alter amount of time for task
* High rates of (shorten/lengthen)
attention for e Give a short break and allow to
other students engage in preferred or
who are independent activity (important -
complying student must still complete
original task)
¢ Allow student to move/ physically
active (brain break)
* Prompt relaxation technique
* Return to class activity as soon as
possible
* Teach and Acceleration Disengage from student if escalation

practice
“corrective”
routines (e.g.,
safe seat,
buddy room,
office)

continues
* Maintain calm & respectful tone
* Use short concrete directives
* Stay focused on original problem -
don’t focus on related “angry”
responses
* Acknowledge cooperation
* High rates of attention for student
compliance
Return to class activity as soon as
possible
Crisis prevention: a) follow established
negative consequences (e.g. office visit),
b) inform student of outcome through
choice, c) follow-through
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Preventive Phase Student Corrective/Follow Up Strategies
Strategies Behavior
* Teach and Peak * I[solation of student
practice o Student moves self
“corrective” o Room Clear

routines (e.g.,
office, room
clear)

* No attention to the student
outside of monitoring at this
point

* No directions or conversation
with student

De-Escalation

* Student removed from
classroom

* Allow student to “cool down”
before approaching

* Give concrete task to re-engage
student

* Re-assure rest of the class
through review of expectations
and high rates of positives

Recovery

* Implement “negative”

consequence/restitution

* Resume class activities &
routines

* No excessive attention to
target student around problem,
but look for opportunities to
praise appropriate behavior

* Reinforce use of problem
solving & re-visit plan

*Problem Solving: a) what is source of problem (what got you upset), b) identify
possible solutions or options, c) assist student with evaluating generated options
and selection, d) discuss what happens when option exercised / evaluate outcomes
with student (after a time period).

FBA Facilitator Toolkit designed by R. Kirschmann (Colvin)
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Safety Plan
THIS IS A SAMPLE AND NEEDS TO BE MODIFIED FOR USE

Student: Taylor Sample Date: Sample
eSIS #:Sample DOB: Sample
School: Sample Case Manager: Sample

Description of Behavior

Aggression toward peers and adults as evidenced by: screaming, throw work materials,
grab (forearm, clothing), pull hair, hit, pinch, kick, head butt, spit and bite.

Staff Guidelines

O All staff working with Taylor need to be CPI trained by District standards

O All staff working with Taylor need to wear Kevlar hand and arm protectors

U If staff are alone with Taylor and need assistance, call school office to request
support

L When CPI holds are used, an Incident Report needs to be completed

QO If Taylor or staff are injured an OSHA Incident Report needs to be completed

U When Taylor uses aggressive behaviors when outside the classroom, she will
return and use the classroom de-escalation space and procedure

U Before assuming responsibility for Taylor staff will first prepare all materials
needed for her activities, communication needs, reinforcers and de-escalation

U During the school day, when switching Taylor’'s support staff, they will be explicit

and intentional and say things like, “Taylor’s with you now and ready to___”

Hallways

O Taylor will not transition in the hallways during high traffic times.

O Staff will hold Taylor's hand or have hand on Taylor’s shoulder at all times.
O Staff will position Taylor on inside (wall side) and themselves on the outside.
U When students/staff are passing, stop with Taylor until others have passed.

FBA Facilitator Toolkit
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Bathrooms

) Staff will wait until no other students are in the bathroom. If more than 3 other
students, wait until bathroom is clear.

O Staff will position themselves between Taylor and any other students. Taylor
should be within reach (1 foot) of staff at all times.

School Office

QO Staff will hold Taylor's hand or have hand on Taylor's shoulder at all times.

O Staff will position themselves between Taylor and any other students. Taylor
should be within reach (1 foot) of staff at all times.

Classroom

L When moving in classroom, staff will position themselves between Taylor and
any other students. Staff should hold one or both of her hands at all times.
When escalated staff will use a CPI transport hold.

U During carpet time activities, Taylor will sit at the back left, with cabinet to her left
and staff to her right. Staff will position their chair slightly in front, at an angle of
Taylor.

U When at worktables, staff will position their chair slightly behind and at an angle
or from behind if standing.

Gymnasium

QO Staff will hold Taylor's hand or have hand on Taylor's shoulder at all times.

O Staff will position themselves between Taylor and any other students. Taylor
should be with reach (1 foot) of staff at all times.

Playground

O Taylor will not be on the playground with other students

QO If others come outside, staff will position themselves between Taylor and others.
Taylor should be within reach (1 foot) of staff at all times.

QO Staff will hold Taylor's hand or have hand on Taylor's shoulder at all times.

Lunch Line

QO Staff will hold Taylor's hand or have hand on Taylor's shoulder at all times.
U If others are in lunch line, staff will position themselves between Taylor and any
others. Taylor should be within reach (1 foot) of staff at all times.
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Name:

George

ABC Analysis

Description of behavior(s) of interest: humming loudly, telling an inappropriate joke,
putting head on desk, refusal to participate, throwing books.

. . Possible
Date |[Time |Antecendent Behavior Consequence .
Function
2/7/99| 9:40am T ea(.:her announces it is time for] .T ells o I.’eers laugh, class Escape/Atten,
reading inappropriate joke |disrupted
2/7/99] 9:45am)| Teacher calls on George to Throws book Sent to office Escape
read first
George crouches ,
2/8/99] 9:35am T eacl'zer asks George to pay own so he can't 'George‘ can't see Escape
attention instruction
see
2/8/99| 9:40am .T eacher .mstructs class to move | George sighs, puts .G.eor(.ge doesn't Escape
into reading groups head on desk join his group
.| George's teacher
2/8/99] 9:42am hT eachzif asks George to move to bGezrghe jlams his warns him not to | Escape
is reading group ook shu hrow book
George throws his
book and walks out Avoids readin
2/8/99] 9:50am| Teacher says go to your group |of the class towards ou g Escape
the principal’s group
office

Reprinted with permission: Freeman, R. L., Britten, J., McCart, A., Smith, C., Poston, D., Anderson, D.,
Edmonson, H., Baker, D., Sailor, W., Guess, D., & Reichle, J. (1999). (Module 2) Functional Assessment
[Online]. Lawrence, KS: Kansas University Affiliated Program, Center for Research on Learning.
Available: vappbs.lsi.ku.edu
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Date / Name of Person Observed: Observer:
Behavior(s):
Date Time Antecedent Behavior Consequence Possible Function
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Functional Assessment ABC Observation Form

Student: Observer: Date:

Routine/Setting Information:

WHAT TO LOOK FOR (transfer from Summary of Behavior on FACTS - teacher interview)

Antecedent Behavior Consequence

Time Antecedent Behavior Consequence

47




Student:

ABC Interview Form

Use this form to record ABC information when interviewing others who know the student

Date:

Recorder: Person(s) Interviewed:

Setting Events/Antecedents

Problem Behaviors

Responses which escalate problem behavior

Antecedent Strategies

Skills Learned (academic, executive functioning,
social skills, language processing)

Responses which de-escalate problem behavior and
prompt learned skills

Centennial 2012




ABC Data Analysis Chart

Student: Date:

Days of Data (count total number of days data was collected)

Total Number of Incidents (count total number of incidents during data collection)

Average Number of Incidents Daily (total incidents divided by number of days)

Total Number of Minutes Enganged in Target Behavior (count on A/B/C form)

Average Length of Incidents (divide total number of incident minutes by number of incidents)

% of Day Engaged in Behavior (Add total number of incident minutes divided by the total number
of minutes and multiply by 100)

Break day into segments based on student schedule.

TIME OF DAY Tally Ratio % Involved
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Tally the number of incidents on each day of the week to determine if there is a pattern to the behaviors
based on the day of the week:

DAY OF WEEK

Tally

Average Incidents Per Day

List and review the contexts you measured to determine if there is a pattern:

CONTEXT

Letter

Tally

Ratio % Involved

A

T O m m| O O @™

List the behaviors you tracked and tally the frequency. Are there any that do not have enough

information to make a hypothesis?

BEHAVIORS

Tally

Ratio % Involved
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List the antecedents measured:

ANTECEDENTS

Letter

Tally

Ratio

% Involved

A

T O || m|  O|lo|lm

Look for patterns to see if certain behaviors are associated with certain antecedents. List the

antecedents and behaviors. Tally the frequency of each behavior that correlates with the antecedent

Behaviors

ANTECEDENTS

Letter

A

I OO M| m Ol 6O ®
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Look for patterns to see if certain behaviors are associated with certain consequences. List the
antecedents and behaviors. Tally the frequency of each behavior that correlates with the consequence

Behaviors

CONSEQUENCES Letter

T O m| O o™

—

Review the consequences to see if certain consequences stop the behavior effectively. Unless the
answer is “stopped” the behavior is considered to have continued.

Student Reaction
CONSEQUENCES Letter Tally Stopped | Continued % Effective
A
B
(o
D
E
F
G
H
|
J
K

Add the total tallies beside each consequence.

Add the number of stops and the number of continues in each row.Divide the total stopped by the total number of
tallies in each row to determine % of effectiveness
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ABC Data Analysis Chart

student: Danita Hart Date: /%y 76, 2009
70 Days of Data (count total number of days data was collected)
32 Total Number of Incidents (count total number of incidents during data collection)

3.2 Average Number of Incidents Daily (total incidents divided by number of days)
406 Total Number of Minutes Engaged in Target Behavior (count on A/B/C form)
72,69 _ Average Length of Incidents (divide total number of incident minutes by number of incidents)

5.3 % of Day Engaged in Behavior (Add total number of incident minutes divided by the total number
of minutes and multiply by 100)

Break day into segments based on student schedule.

TIME OF DAY Tally Ratio % Involved
8:00 - 8:29 /52 0%
8:30 - 8:59 VvV 6/52 79%
9:00 - 9:29 VvV 6/52 79%
9:30 - 9:50 0/32 0%

70:00 - 70.29 4 1/52 3%

70:30 - 70:59 /32 0%

77:00 - 17:29 0/32 0%

77:30 - 17:59 0/32 0%
72:00 -12:29 VvV 5/52 76%
72:30 - 72:59 4 1/52 3%
7:00 - 7:29 vvY #/32 73%
7:30 - 7:59 0/32 0%
2:00 -2:29 4 7/32 3%
2:30 - 3:00 0/32 0%
3:00 - 3:30 vV VvV 8/32 25%
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Tally the number of incidents on each day of the week to determine if there is a pattern to the behaviors
based on the day of the week:

DAY OF WEEK Tally Average Incidents Per Day
Mo (2) VAN IS 55
Taes (2) vvv 7.5
Wed (2) vvv 7.5
Thars (2) VvV 3.0
i (2) VA IS 45
List and review the contexts you measured to determine if there is a pattern:
CONTEXT Letter Tally Ratio % Involved
¢"”‘§”Wﬂ/‘£ A VYV VY VYV 74%32 4%
A{/e//a/(/@/ﬂf work, B
RKeading c VY 6/32 79%
Math D VYV 5/32 76%
Spelling E v 7/32 3%
Soeial Studies F
Serence G
Home Foom H
Laurch | VIV Y 6/32 79%
Outsiite J
K

List the behaviors you tracked and tally the frequency. Are there any that do not have enough

information to make a hypothesis?

BEHAVIORS Tally Ratio % Involved
ﬂﬁﬂa/égz obpects v 2/32 6%
Disraptive. authursts VIV A AV 20/52 63%
Physioal aggression VY VY 70/32 37%
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List the antecedents measured:

ANTECEDENTS Letter Tally Ratio % Involved
Transitions A VY VY VY 74/52 4%
Chorze Jrven B
Rediwection C
Instraction)/divective D vV 3/52 9%
New task E vV VY'Y c%?Z 25%
Kutine task F
/Déyma/ prompl G
Teasher attention to others | H VY VY 7/32 22%
7ot WO” |
J
K

Look for patterns to see if certain behaviors are associated with certain antecedents. List the
antecedents and behaviors. Tally the frequency of each behavior that correlates with the antecedent

ANTECEDENTS Letter T hrowing Objects ﬂ/&ﬁ@&ifza;:;«ﬁ&&f Physival Aggression
7 ransitions A ‘/‘/‘/“//‘f,f}/‘/‘/‘/
Chorze Jrven B
Rediwection C
lnstraction/divective D Vv
New task E v vvvvvy vV
Kutine task F
Physical prompt G
Teacher attention to others | H v Yy
7ot WO” |
J
K
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Look for patterns to see if certain behaviors are associated with certain consequences. List the
antecedents and behaviors. Tally the frequency of each behavior that correlates with the consequence

Behaviors
CONSEQUENCES Letter T hrowiny Ojects Disraptive Outbursts Physical Apgression
Charce Hlven A vvvvvy v
Redivestion B VY VY
Discassion C v v v
Fersonal cgaaw ﬁbwr D
Changed Aotivity E vv
Foer Attention F v v
Verbal /@/ﬁ/}ﬂa/{/ G
/Déyf/'aa/ PM//(/L‘ H
Tine Out | VAN
J
K

Review the consequences to see if certain consequences stop the behavior effectively. Unless the
answer is “stopped” the behavior is considered to have continued.

Student Reaction
CONSEQUENCES Letter Tally Stopped Continued % Effective
540/@;,/2;@/( A vvvvv v Vv v v v 83%
Kediwection B VY VY VY SR A% 38%
Diseassion C vvvv vv vv 50%
Personal Smae f/be/( D
Changed Aetivity E vV vV 50%
Foer Attention F
Verbal Reprinand G
/Déyr/'aa/ /Dmn/olf H
Tine Out | VYV Y VYV | VYVVVY 50%
J
K

Add the total tallies beside each consequence.
Add the number of stops and the number of continues in each row. Divide the total stopped by the total number
of tallies in each row to determine % of effectiveness
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Antecedent / Behavior / Consequence Form

Circle One: Mon Tue Wed Thurs Fri Full Day Absent Partial Day:in out

Student: Date: Page of
Time Context/Activity Antecedent/Setting Identified Target Consequence/ Student Reaction Staff

Start & End | Student’s environmental What occurred in environment Behaviors Outcome How did the student react Initials
Time surroundings (people, places, immediately before target List type of behavior displayed What happened in the immediately after the initial

events) behavior occurs during incident environment immediately after consequence delivered

the behavior occurred
Key

~=|~|eo|m|mo|o|w|>

A= |T|lommolo| o>

~lC|T|ommo|o|w| >

AT |lommolo|w| >

=|=|~|o|m|mlo|n|e|>
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Circle One: Mon Tue Wed Fri

Antecedent / Behavior / Consequence Form

i Absent Partial Day: in out
Student: ___ Zn, 1o #07& & Date: 39‘%70/0‘7 Page. / of _ /
Time Context/Activity Antecedent/Setting Identified Target Consequence/ Student Reaction Staff

Start & End | Student’s environmental What occurred in environment Behaviors Outcome How did the student react Initials
Time surroundings (people, places, immediately before target List type of behavior displayed What happened in the immediately after the initial

events) behavior occurs during incident environment immediately after consequence delivered

the behavior occurred
P30-7:39 A A Y1 B S F
§:00-¢:22 o3 & c / A RS
2:48-(2-27 { Ved A c A 8
/5"~ 3:30 A A Z 3 z &7
Key A. group work A. transition A. throwing objects A. choice given A. stopped

B. individual work B. choice given B. disruptive outburst | B. redirection B. continued

C. reading C. redirection C. physical aggression | C. discussion of beh. C. intensified

D. math D. instruction/directive D. D. personal space given | D. slept

E. spelling E. new task E. E. changed activity E. yelled

F. social studies F. routine task F. F. peer attention F. cried

G. science G. physical prompt G. G. verbal reprimand G. other behavior

H. free choice H. teacher attention to others | H. H. physical prompt H. moved away

I. lunch I. told “No” I I. time out . self-stimulation

. outside J. close proximity J. J. ).

K. K. interaction K. K. K.

S § owt of FLO mins = /?/z
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Sample Key of Common Entries for Schools

Context Antecedent Behavior Consequence Student Reaction
Bus Area Transition List observable and Ignored Stopped
Bathroom Teacher attention to measurable behaviors Redirect Continued
Hallway others Verbal Intensified
Pre/voc activity Redirection reprimand/warning Showed remorse
Home Living Praise Time-out Apologized
Academics Request by teacher Applied restraints Cried

CBI Told “NO” Sent to office Different behavior
Lunchroom Close physical proximity Sent home Moved away
Outside/Playground Easy task Chair time-out Laughed
Gym/P.E. Difficult task Physical restraint Slept

Music Physical assist Physical assist

Speech Food presentation Removal of materials

Art Down time/waiting Removal of

Leisure Activity Denied access reinforcement

Centers Individual work time Peer attention

Story Time Rest time Head on desk

Choices Break time Change/delayed activity

Group Activity Attempt to communicate Gave personal space

Individual Activity Removal of a tangible Natural consequence

Computer Lab Corrective feedback Reflection

Peer interaction

Problem solving
Stated rules
Gave choice
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6raphing - Description, Procedures, & Example

In addition to measuring the behavior, it is very important to graph the measurements that you gather, as
this allows you to have a visual image of the status of the behavior at any point in fime.

A graph allows you to determine, at-a-glance: On average, how often the behavior of interest occurs,
times when the behavior is lower, and times when the behavior is higher. By looking at a graph, you can
tell right away if the behavior is increasing or decreasing, when it peaks, when it plummets.. You can then
follow up on this information by examining the situations surrounding times when the behavior changed.

Procedures
) ® Number each line, starting from O (bottom of axis), with a regular repeating
Preparing your graph interval, by either 1's, 2's, 5's, 10's, etc., for example: 0,1, 2, ..., 9,10; 0, 2, 4, ...,
® Label the horizontal axis 18, 20; 0, 5, 10, ..., 45, 50; or 0, 10, 20, ..., 90, 100). Make sure to choose your
with the time component interval so that you will be able to graph the maximum amount of times that the
® Label the vertical axis behavior could occur during each observation.

with the behavior
® Number the vertical axis

5
2l 8
2 71
@ Enter the 2| 6
5
name of the > 3| 4]
behavior that = g
-
you are o\
measuring here 0 w ‘ — ‘ ‘
o 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16

® Enter the time component in which you are measuring
the behavior here (Ex. Days, weeks, sessions)

Entering information on your graph / Example
*  Every time that you collect information, enter it on your graph.
To place the points on the graph:
@ Look at the 1°" column on your measurement form -On the horizontal axis, find the time component that represents
when you collected the information (ex. Day 3);
@ Look at the last column on your measurement form -On the vertical axis, find the value of the measurement (ex. 6).
® Place a dot where the horizontal and vertical lines cross: @ connect each dot to the previous one with a line.

st .
15" and last columns of Measurement Form for On Task Behavior Connect each dot to the
- previous one with a line
Days Total times —_—
behavior — ] 10 /
occurred ) 5 g 1 @J
IR )
2 3 \\~ -8 [ N
©X9 OXEEN
S . ~%]_4 -
4 - 5 o I
5 8 1| | &l 21
19| 7]
¢ : Sl
— 0 1 2
8 5
9 7
10 7
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Graphing Form

Student’'s Name: Teacher:

Date(s): Next meeting Date/Time/Place:

Procedures: For directions on how to fill out this form, please look at p. 1
* If you need more space, please make copies of this form
*  Bring this information to the next meeting

Behavior (From 1°" Meeting):

Subject/Period:

Method of Measurement:

(Behavior)

0 1 2 3 4 5 6 7 8 9 10 11 12

13 14 15 16 17

(Time component)

18

19 20 21 22 23 2

Tieghi-Benet, M. C., Miller, K., Reiners, J., Robinett, B. E. Freeman, R. L., Smith, C. L., Baer, D., Palmer, A. (2003). Encouraging Student Progress (ESP), Student/ team book.

Lawrence, KS: University of Kansas.

4 25
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Functional Behavioral Assessment Staff Interview

Instructional Packet and Forms

Chris Borgmeier, Ph.D.
Portland State University

cborgmei@pdx.edu
503/725-5469

FBA Facilitator Toolkit
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INTRODUCTION

This document will guide you through the process of conducting a Functional Behavioral Assessment
(FBA) Interview with staff. There are many more components of FBA (i.e. records review, ABC
Observation, etc.) that this packet is not going to address. The primary reason to conduct an FBA is to
guide the development of a Behavior Support Plan. The training you are attending, and this document,
do not provide training in the development of a Behavior Support Plan based on FBA. This requires a
more extensive training than allowed in the limited training you attended. For more information on the
entire process of developing Function-Based Support Plans you can contact Chris Borgmeier at
cborgmei@pdx.edu.

FUNCTIONAL BEHAVIORAL ASSESSMENT

STAFF INTERVIEW - Functional Assessment Checklist for Teachers and Staff (FACTS)

The FACTS is an interview to be completed by teachers and school staff who work most closely with
the student. A staff interview should be the first step in identifying a Summary of Behavior on which to
develop a Behavior Support plan.

It is recommended that the FACTS be used as an interview, not given to staff to complete individually.
When conducting a FACTS interview it is beneficial to give a copy of the interview to the respondent so
they can follow along and select from the checklists.

INSTRUCTIONS FOR COMPLETING THE FACTS-Part A

Student/Interview Information and Student Strengths
Begin with focus on positive skills and attributes the student brings to school.

Routines Analysis: Where, When & With Whom Problem Behaviors are Likely

A. Time: List the times that define changes in the student’s daily schedule. Include subject
changes, changes in classes, transitions, lunch, before school, and adapt for complex schedule
features (e.g. odd/even days) if appropriate.

B. Activity & Staff: Identify the activity or routine (e.g. small group instruction, math, independent
art, transition) during each time identified and the staff involved.

C. Likelihood of Problem Behavior: Rate the likelihood of problem behavior during each
time/activity/routine on the 1 to 6 scale provided.

D. Problem Behavior: Indicate the specific problem behavior(s) that occur during each time with a
rating of 4, 5, or 6.

E. Current Intervention: Indicate any interventions currently in place for the problem behavior
during that time.

List the Routines in Priority of Behavior Support
Since the function of problem behavior often varies across different environments and settings, it is
essential that we always focus on behavior within the context of a routine.

First, identify those routines with the highest ratings (4, 5 or 6 in the Routines Analysis).
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Select between 1 and 3 routines for further analysis and prioritize which routine to begin the assessment
with. Write the name of the highest priority routine and the most common problem behavior(s) during
that routine in Routine #1. Do the same for Routine #2 and 3.

In some cases, it may be possible to combine multiple routines, but only when:
a) the structure and demands within the routine are very similar, for example
i. consistent problem behavior in recess, lunch and free-time might be combined into
unstructured times with peers or
ii. if problems occur in reading and social studies primarily during round-robin reading,
the routine might be large group reading which would encompass both reading and
social studies.

Select the single most prioritized routine to focus on for FACTS-Part B.

Identify Problem Behaviors

Now, focusing on the single routine you have prioritized. Check those behaviors that occur in the target
routine and then rank order the top 3 or 4 most concerning problem behaviors in the routine. Provide a
brief description of exactly what the behavior looks like when the student engages in these behaviors.
This definition should be so clear that you could clearly identify when the behavior does or does not
occur.

Frequency & Duration: Estimate occurrence of the problem behavior in the target routine.

Escalation: Identify whether the behavior(s) have a tendency to escalate within the routine. If Yes,
complete the Behavior Escalation Worksheet. If No, move directly to FACTS-Part B.

INSTRUCTIONS FOR COMPLETING THE FACTS-Part B

Identify the Target Routine

List the prioritized target routine and problem behavior as selected from List the Routines in Priority for
Behavior Support from FACTS-Part A. The FACTS-Part B will only focus on this single routine. If
multiple routines are identified, use a separate FACTS-Part B form for each routine.

ANTECEDENTS
When asking about antecedents remember to do the following:
a.  remind the respondent that you are only talking about the target routine
b.  have the person initially check all antecedents in the list that apply
c.  then, have the person rank order the 3 strongest predictors from those selected

Follow-up Questions

After identifying the strongest predictor(s) ask the follow-up question(s) coinciding with the letter of the
item(s) rank ordered #1 and #2. The provided follow-up questions should not be considered a complete
list. It is the job of the interviewer to ask the additional follow-up questions necessary to obtain the
clearest understanding of the antecedents triggering the problem behavior. The interviewer should have
a clear enough understanding of the antecedents to be able to make changes to, or eliminate, the triggers
to make the student need for the problem behavior irrelevant.
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Example: Identifying task too hard and answering “reading” to the follow-up questions is probably not
sufficient to inform intervention development. It is essential to know specifically the type and level of
reading tasks that are too difficult and what skills the student does or does not possess. A better
description of the difficulty of the task would be “reading passages or activities higher than a 1** grade
reading level. The student is fluent with letter sound correspondence and can blend cvc words, but is not
fluent with multi-syllabic words, nor most irregular words. Specifically, the student cannot answer
comprehension questions nor read aloud in content areas or literacy when reading is higher than a 1*
grade level.” If staff cannot give specific enough information, it may be necessary to sit down with the
student to assess specific academic skills and deficits related to the task.

Before moving on with the interview, ask the following about the antecedent response:
1. Are there further follow-up questions I should ask to get a clearer understanding of what
triggers the problem behavior?
2. Is the antecedent clear enough that I can identify specific environmental changes that should
prevent the problem behavior?

CONSEQUENCES
When asking about antecedents remember to do the following:
a. remind the respondent that you are only talking about the target routine
b. have the person initially check all consequences in the list that apply
c. then, have the person rank order the 3 strongest consequences from those selected

Follow-up Questions

After identifying the strongest consequence(s) ask the follow-up question(s) coinciding with the letter of
the item(s) rank ordered #1 and #2. The provided follow-up questions should not be considered a
complete list. It is the job of the interviewer to ask the additional follow-up questions necessary to
obtain the clearest understanding of the consequences maintaining the problem behavior. The
interviewer should feel that they understand how the problem behavior is functional in paying off for the
student in getting a desired outcome.

Before moving on ask the following questions about the consequence response:
1. Are there further follow-up questions I should ask to get a clearer understanding of what
consequences are maintaining the problem behavior?
2. Are the consequences and function of behavior clear enough that I can understand how the
problem behavior is paying off for the student?
3. When considering the antecedent and consequence together, do they make sense?
For example, if the consequence/function is avoiding difficult task, it would make
sense that the antecedent be a specific task that is too difficult. It might make less sense
if the consequence/function is to escape a difficult task and the antecedent is
unstructured time with peers.

SETTING EVENTS
When asking about setting events remember to do the following:
a. remind the respondent that you are only talking about the target routine
b. have the person initially check all setting events in the list that apply
c. then, have the person rank order the 3 strongest setting events from those selected

Remember that setting events do not usually occur in the immediate routine or environment.
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Since setting events often happen at home or previously in the school day, it is not uncommon for
teachers to be unsure of setting events.

Follow-up Questions

After identifying the most common setting events ask any follow-up questions that will provide a clearer
picture of the impact and occurrence of setting events. You may want to follow-up with the student or
parent interview for more information on setting events.

SUMMARY OF BEHAVIOR

After completing the setting events, tell the person you are interviewing that you will need a couple of
minutes to review their responses and form the Summary of Behavior.

The summary of behavior combines all of the information gathered in the FACTS-Part B.

To complete each of the boxes in the Summary of Behavior take the information from the corresponding
boxes above.
ANTECEDENTS — write the highest ranked item from the Antecedents category and  provide
additional details provided through the follow-up questions.
Problem Behaviors — write in the description of problem behavior identified in the Identifying
the Target Routine box at the top of the page
CONSEQUENCES — write the highest ranked item from Consequences category and provide
additional details provided through the follow-up questions.
SETTING EVENTS — write the highest ranked item from the Setting Events category above
and provide additional details provided through follow-up questions.
After completing the Summary of Behavior, read the summary back to the respondent according to the
following format.

“During <insert target routine>, <insert student name> is likely to <insert problem behaviors> when he
is <insert details of antecedent conditions that trigger behavior>, and you believe that he does this to
<insert details of consequence/function>.”

Ask the person interviewed “Do you agree with this Summary of Behavior or is there anything you
would like to add or change?”

Lastly, ask the person interviewed to rate the extent they believe the summary of behavior is accurate on
the provided 6 point scale.

AFTER THE FBA INTERVIEW WITH STAFF
After the staff interview look at the Summary of Behavior and answer the following questions.
1. Are you are confident enough in the Summary of Behavior to move on to development of the
Behavior S